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The Roving Reporter: The Business of Writing?
Having worked in a corporate environment 
prior to coming back to school to pursue my 
MBA, I quickly learned the importance  
of writing as a means to communicate my 
contribution to the overall organization.  
Coherent, error-free writing is an advantage 
at all levels of business. Whether applying 
for a position, writing reports, designing 
advertisements, or creating presentations, 
writing skills are used to persuade and  
influence the audience. Poor writing may 
result in a lack of clarity, miscommunication, 
or misunderstandings, all of which can have 
a negative impact on the bottom-line. 

(Joanna Diorio, MBA Student) 

Strong writing skills play a central role  
in effective communication, and many  
business students soon realize that these 
skills will help them to excel in many areas  
of the classroom. For example, business  
students with strong writing skills are able  
to adapt their communication style depending 
on the message content and intended  
audience; this can help students to appear  
professional and to communicate effectively. 

These skills can also be used for professional 
communication and can help prepare students 
for life outside the classroom. For example, 
in today’s highly competitive business 
environment, clients and employers continue 
to place great importance on high quality 
writing. Thus, individuals with strong  
writing skills have an advantage when it 
comes to career advancement. 
I have realized over the past few years that 
developing my writing skills is a continuous 
learning process. I have also found that 
professors can help their students to develop 
these necessary skills by emphasizing the 
importance of writing, providing constructive 
feedback, and informing students of resources 
available on campus, such as the Writing 
Centre. When students are encouraged to 
focus on their writing, they are more likely 
to become committed to improving these 
skills and ultimately are better equipped  
for success in the classroom and the  
business world. 

(Melissa Duffy, HR Certificate)

A Commerce student must be able to write 
well so they can be taken seriously and 
have their ideas considered thoughtfully. 
Learning how to communicate ideas clearly 
in classroom assignments allows students 
the necessary practice that will enable them 
to express their opinions effectively in the 
workplace. Students who learn compelling 
writing skills earn a solid base for establishing 
promising careers. The Business community 
values creative suggestions, but that is not 
enough. Students must be able to express 
themselves effectively to be recognized.

(Barb Capes, BA Student, French major, 
Business minor)
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	� or they may have difficulty articulating 
their own position. Successfully completing 
this part of the task of analysis takes a 
good deal of practice. But the students 
can be confident that they have a structure 
for analysis that can be widely deployed, 
and that following this structure means 
they are proceeding in an analytical 
direction.

2.	� The questions contained in the writing  
template encourage self-reflective thought.

	� This is to say that the questions require 
students to think about their ow thoughts 
and to engage in reflective internal 
dialogue. For instance, the question, “Is 
the evidence I have adequate to support 
my belief?” invites students to engage in 
deliberate and honest evaluation of their 
own beliefs and the reasons for those 
beliefs. Answering this question requires 
students to distance themselves from their 
beliefs, and to treat them much as they 
might treat the beliefs of another person.

3.	� The templates are relatively easy to deploy 
in a classroom setting. I have found 
that an analytic reading of a one-page 
article, including class discussion, can be 
completed in about thirty minutes. This 
means that it is feasible to incorporate 
analytic reading and writing exercises  
into course work, without taking an 
excessive amount of time away from other 
curriculum activities.

Literacy Questionnaire Summary of Results
Roxanne Richardson and Dr. Heather Sanderson, Senate Committee on Literacy Strategy

The Senate Committee on Literacy Strategy 
administered a questionnaire to faculty at 
Saint Mary’s University in the Winter 2008 
semester. The goal was to gather information 
from faculty members about literacy  
strategies currently used and the support 
desired to help improve literacy strategies in 
the classroom. Completed questionnaires 
were received from 40 faculty in Arts, 18 in 
Science, and 12 in Commerce. 

Use of Writing Resources
Most faculty surveyed said that they provide 
their students with information about 
writing resources available on campus. The 
Writing Centre was considered to be the 
most helpful resource for students, followed 
by handouts, individual/group feedback, 
the library, departmental resources, and 
handouts. 
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I started working at 
the Writing Centre 
last September and 
since my first degree 
is in Communication 

Studies, I thought it would be an easy job. 
After all, my degree practically makes me a 
writing professional, right? Wrong. The first 
thing I learned at the Writing Centre was 
how little I knew about writing. 

I realized this after leading my first appoint-
ment. When it was over, the assistant who 
was shadowing me said, “Well, you knew 
what was wrong and how to fix it, but you 
got the ‘why’ part wrong”. Oops. After one 
year at the Writing Centre, learning how to 
explain the why has helped me to understand 
writing theory better and, thus, has helped 
me to become a much better writer. Project 
work, such as writing modules for Writing 

Help Online (WHO), has also been an 
important part of this process. It has given 
me time to think about writing theory, and 
how to explain it.
	 Although part of my job is doing project 
work, my focus as a Writing Assistant is to 
help other students to improve their writing. 	
I really enjoy this student-to-student tutor-
ing process. I am not a professor, so students 
usually seem less intimidated by the process; 
it is not as though I can dock assignment 
marks if they make a mistake. Appointments 
are pretty casual. We introduce ourselves, 
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Students Helping Students 
Eliana Clay, Writing Assistant; MA Women’s Studies student

I frequently hear comments from faculty 
about the lack of student writing skills in the 
university today. Student literacy, whether in 
writing, reading, critical thought, or  
number use, seems to be decreasing. Is it  
because of email? Text-messaging? Laziness? 
The short answer is that there are any  
number of reasons, including the fact that 
today’s average student is not the same  
student we saw in the university 30 years ago.
	 Regardless of the cause of students’ 
literacy skills (or lack thereof), what is it that 
we, as an institution, can do to address the 
issue? The first step, I would argue, is to  
stop ignoring the problem. Students “can’t 
write”, so it’s often easier to give out  
assignments that involve little or no writing 
than to spend hours correcting grammar and 
punctuation or trying to explain a lack of 
clarity of thought. Plus, students don’t read 
or try to incorporate feedback anyway, right? 
And not all of us know what a comma splice 
or a sentence fragment even is, never mind a 
noun/pronoun agreement error. Add larger 
class sizes into the mix and suddenly  
assigning writing is a disaster waiting to  
happen. Or is it?
	 If students don’t get the opportunity to 
write in university, then how can they be 
expected to know how to write when they’re 
finished? If we want graduates of Saint Mary’s 
to be true “citizens of the world”, then we 
should be supporting them in their pursuit 
to become the best citizens they can be, and 
this means helping them to improve skills 
that will be vital for them, whatever they 
choose to do in the future. 
	 But does this mean that I’m arguing 
that all faculty should be assigning research 

papers, term projects, and lengthy,  
time-sucking marking opportunities?  
No, of course not. Part of my job as the  
director of The Writing Centre is  
working with faculty to help you improve 
your students’ writing. This assistance can 
take many forms. Here are some examples:

1. �I can discuss ways to incorporate writing 
into your classes without increasing your 
paper or marking load. For example, 
short, informal writing assignments that 
are part of a participation grade simply 
require a quick checkmark, but they  
allow students the opportunity to practice 
expressing a thought or idea. One example 
is for students to write a three-sentence 
(or one-sentence) summary of that day’s 
lecture. By doing so, students are learning 
to distill a lot of information into a small 
space, they are learning to summarize, 
and they are learning to articulate a point. 
That’s a lot of skills-development that 
doesn’t require much time on your part. 
This type of writing assignment is called 
“Writing-to-Learn” because the focus  
is not on “proper” writing; instead, it 
uses writing to help students learn or to  
demonstrate their learning.

2.	� Still worried about grammar and punc-
tuation? How about smaller components 
of writing like paragraphs, business 
writing, or scientific citation? Why not 
require students to complete modules in 
WHO, the Writing Centre’s online writing 
resource? Assigning a grade for completion 
encourages students to complete the 
modules, and it demonstrates that proper 
communication skills are important. 

	� Students learn grammar and you don’t 
have to do any extra work! For more 
information on WHO, please visit  
www.smu.ca/writingcentre/who.

3.	� I’m always happy to visit classes and run 
in-class workshops on any type of writing 
topic. Some examples of workshops we 
currently run in classes are Physics Lab 
Reports, Writing an Annotated  
Bibliography, and many, many more. 
However, please keep in mind that  
“one-off” workshops often aren’t the best 
way to get students to develop skills (we 
can talk all day about how to write an 
essay, but without practice, students won’t 
necessarily “get it”), so these workshops 
are often most effective on new topics/
genres for which students simply don’t 
know the standard conventions (i.e. Writing 
a Critical Analysis or a Book Review).

4.	� Last but not least is the generic-but-still-
completely-sincere statement of “Any 
other topic that you want to discuss”. I am 
happy to help out faculty in the quest for 
improved student-writing (and thinking) 
skills in any way I can. We can discuss 
problems, situations, concerns, and  
disbeliefs whenever you like. After all, 
if I’m not convincing you that writing 
practice is important in order to improve 
writing skills, then I’d like to know why!

Basically, the Writing Centre is here to help 
you with the overwhelming problem of 
“students can’t write!” However we can help 
you with this problem and we’re happy to 
oblige. Just contact us and we’ll figure it out! 
We’re in Burke 115 and you can reach me at 
491.6201 or at julie-ann.vincent@smu.ca. 

Student Literacy and the Writing Centre
Julie-Ann Vincent, Director of the Writing Centre; Senate Committee on Literacy Strategy
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talk about the assignment, and what the 
student is worried about or having difficulty 
with. Since we do not proofread or edit, it 
is a lot of talking. “This sentence is missing 
a comma. Do you know where it should go? 
Yes, great! Why?” Some students engage 
more than others; some talk a lot because 
they really want to learn how to improve, 
a few talk little because they want us to fix 
their mistakes for them, and others are quiet 
because they do not feel confident enough to 
really engage. However, unlike class where 
it can be embarrassing to say the wrong 
thing, this is a safe place to make mistakes 
and build writing confidence. Therefore, I 
have found that even the shyest students risk 
a guess with some encouragement. 
	 Students come in for lots of reasons, but 
the most frequent reason I hear is to take a 
final look at grammar; yet, one of the biggest 
challenges that I notice is actually structure. 
Sometimes it is hard to ask someone to 
consider structure over grammar, especially 
if his or her assignment is due that day. But, 
it is even harder to focus on sentence-level 
issues (grammar) when I know that the big 
picture (structure) does not make sense. 
	 Some assignments lack so much structure 
that they look like stream-of-consciousness.

For example, there was one student I worked 
with a lot last year who (without fail) 
would bring in pages and pages of random 
thoughts. Every visit, we would work on 
three things: identifying his main ideas, 
repetitive information, and organizational 
issues. The main reason he came in was  
because he found it easier to “talk through” 
his ideas before tackling organization on  
paper. One of my most satisfying moments 
as a Writing Assistant was when he saw me 
in the hallway one day, and ran towards 
me with a big smile and a “C” paper in his 
hands. He had never passed a written  
assignment before.	
	 In contrast, other students get stuck 
on high-school structure. In other words, 
they write an opening paragraph, three 
paragraphs that contain their main points, 
and a conclusion. If they have four points, 
they choose to leave one out so that they do 
not deviate from the structure. This can be 
just as problematic as not having enough 
structure, because their assignments will not 
reflect what they actually know/think about 
something. 
	 Essay assignments are my personal  
comfort zone; however, as a Writing  
Assistant, I have also had to help students

with other kinds of writing, such as Business 
and Science. At first, I was extremely nervous 
about this. After all, what do I know about 
Science? (Answer: almost nothing.) However, 
once I knew the basic differences between 
different kinds of writing, I became more 
comfortable helping with non-essay  
assignments. Now, I try to remember that 
what I am really here to do is help students 
communicate their ideas clearly, regardless  
of what their ideas are about. At the same 
time, I am thankful that we have more Science 
students working as Writing Assistants  
this year!
	 This is now my second year working at the 
Writing Centre, so I am now in the position 
of helping new Writing Assistants with their 
questions. While reflecting on what I was 
going to write for this article, it occurred 
to me that the best advice I have received is 
that we do not know everything, and no one 
expects us to. We are all learning at the  
Writing Centre; students learn with the help 
of Writing Assistants, and Writing  
Assistants learn from helping students.

Upon arriving at 
Saint Mary’s in 
2005. I became 
involved in the  
Senate Committee 
on Literacy Strategy. 

Given my research interests in language 
and literacy, this committee seemed like 
a good fit for me. I discovered that Saint 
Mary’s actually had a Literacy Policy which 
grew out of the recommendations from the 
Committee on the English Requirements for 
all Undergraduate Programs (approved by 
Senate in 2002). 

This policy states the following:

1.	� Literacy is fundamental to all learning 
and all knowledge production.

2.	� The University is committed to providing 
the resources required to help all students 
develop more sophisticated literacy skills.

3.	� Literacy is a widely shared responsibility 
requiring a multi-faceted approach, 

	� collaboration among academic units and 
periodic re-evaluation.

At the same time, Senate also approved a 
number of other recommendations from the 
Committee on the English Requirements for 
all Undergraduate Programs, including the 
requirement that undergraduate students in 
all Faculties take a minimum of 0.5 credits in 
English. The Committee also recommended 
that each faculty should specify additional 
requirements, such as Writing Across the 
Curriculum courses, faculty-based  
research writing courses, or faculty-based  
communication courses.
	 This policy provides a foundation for our 
expectations regarding students’ literacy 
skills, and outlines our obligation as faculty 
members to our students. Recently, I was 
asked to set up a task force to explore how 
the Faculty of Science is achieving (or might 
achieve) the goals set out in the University’s 
Literacy Policy. The inaugural meeting of 
this task force, with four representatives 

from the Faculty of Science, took place in 
October. Ideally, this task force should have 
representation from all departments.
	 The purpose of the initial meeting was to 
discuss the direction the task force would 
take. Issues discussed included benchmarks 
on writing and literacy common to all  
Science students, expected literacy outcomes 
of our students upon completion of a  
Bachelor of Science degree, and how 
departments and the Faculty as a whole are 
currently meeting these outcomes. Also 
addressed was the support needed, for both 
students and faculty, to achieve the desired 
goals. Ultimately, we must enhance literacy 
skills, and thus learning, for all our students 
before we send them “out there” upon 
graduation. If you are a professor in the  
Faculty of Science and are interested in  
joining this new initiative, please contact  
me. We are particularly looking for  
representation from the departments of 
Math/Computer Science, Biology, Geology, 
and Chemistry. 

A New Initiative: Faculty of Science Task Force on Literacy  
Dr. Nicole Conrad, Psychology; Senate Committee on Literacy Strategy
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About half the survey respondents  
recommend an academic writing handbook/
electronic writing guide to students, and a 
few have a guide written specifically for their 
department. The majority devote some class 
time to teaching students how to reference 
written work, or how to write a proposal, 
report, essay, or other required writing  
assignment. Many respondents (particularly 
in Arts and Science) report that they provide 
students with models of written work. Other 
writing-related topics routinely discussed in 
class include plagiarism, thesis statements, 
argumentation, correct reference protocol, 
organization, and research synthesis.

Current Practices
Most survey participants (>94%) require  
students to complete written work as a 
component of their course. Not surprisingly, 
written assignments comprise a higher 
percentage of the grade in Arts, but most 
faculty use a combination of at least two 
elements from essay/multiple choice/short 
answers for tests and exams. Problem-based 
learning, to date, seems to be restricted to 
courses in Commerce.
	 The type of feedback given to students on 
written work varies widely from one faculty 
member to another. The most to the least 
common forms of feedback are: individual 
written comments, general class discussions, 
general written comments, oral comments, 
the use of editorial symbols, and rubrics.

Problems and Wish Lists
Arts faculty acknowledge that the problem 
of literacy is widespread and deep-rooted, 
requiring an investment of university 
resources. A key issue is that many students 
appear to lack motivation to improve their 
writing skills. They also lack basic writing 
and reading skills, have poor critical think-
ing skills, and have difficulty in expressing 
ideas clearly and logically. The wide range of 
writing problems is itself a problem, as is the 
variation in literacy skills among students. 
Other difficulties stem from students’ poor 
time management skills, as well as specific 
issues related to ESL students.
	 The wish list for Arts includes: dedicated 
mandatory writing courses; embedding  
writing in as many courses as possible across 
the curriculum; university-wide electronic 

aids for writing and language development; 
and dedicated help for departments to deal 
with the marking load. A prominent item 
on the wish list for Arts is longer, more 
frequent, and more in-depth essays. Faculty 
express a desire for students to have the 
opportunity to learn more about: basic 
skills such as grammar; concrete language 
and punctuation; and how to document 
references, organize a paper, and use library 
resources for research. Several respondents 
state that they would like to have assistance 
in the form of tutors, markers, course editors, 
and have student workshops addressing 
simple to complex writing skills (grammar to 
argumentation), reading skills, and citations. 
	 Commerce faculty report that difficulties 
are experienced by ESL students, but they do 
not wish to penalize these students unfairly 
for writing-related problems. Student writing, 
in general, is below university level, and 
many students are reported to have weak 
skills in accuracy, precision, clarity,  
professionalism, organization and grammar.  
Another problem is that students are not  
using the feedback they receive on assignments  
to improve their writing.
	 Survey respondents in Commerce feel 
that there is an overall need for increased 
writing across the curriculum. A common 
theme is the lack of sufficient time to  
comment on drafts or to write feedback on 
the quality of writing on assignments. TAs 
with sufficient knowledge could provide 
meaningful feedback to address this  
problem. Workshops on how to prevent 
plagiarism and on how to motivate ESL  
students to improve their writing skills 
would be helpful. Some suggest entrance 
exams and introductory courses that would 
help guide students on how to write, cite, 
and search for articles. Questions raised 
include “whose responsibility is it to teach 
writing skills, who, in the university, should 
evaluate students upon entrance (or after the 
first year), and who should provide a  
remedial writing course for those who fail?” 
	 Science faculty comment that students 
seem unaware of the importance of good 
quality, formal writing. Students need 
personal interaction and practice to improve 
their writing skills. Many have an inadequate 
grasp of grammar, organization, argumentation, 
clarity, and accuracy. Specific skills that 

science students need to improve include: 
synthesizing material from multiple sources; 
writing scientific research papers; and un-
derstanding basic writing skills (especially 
sentence structure and grammar). Lack of 
time and large classes are limitations and 
faculty express frustration at having to teach 
basic writing skills in upper-year classes. 
More time needs to be devoted, earlier in  
a student’s career, to teaching advanced 
writing skills.
	 The wish list in Science includes  
mandatory courses such as English 101 and 
Technical Communications, as well as a  
written report and presentation component 
in every course. Faculty would like to see 
workshops organized on how to deal with 
large classes, working with the Writing  
Centre, and problem-based learning. On a  
positive note, one faculty member mentioned 
that the undergraduate writing awards at 
Saint Mary’s provide an excellent model for 
good writing. 
	 At Saint Mary’s University we are lucky 
to have dedicated individuals in the Writing 
Centre and in the Library who are devoted 
to helping our students. However, the  
questionnaire results suggest that, as a  
university community, we need to invest even 
more energy, time, and money in helping 
our students develop better writing skills.

Literacy Questionnaire Summary of Results
Roxanne Richardson and Dr. Heather Sanderson, Senate Committee on Literacy Strategy
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&
Insert to Volume 19, Number 1, Fall 2008

Teaching Learning
Halifax, Nova Scotia, Canada • www.smu.ca

The Teaching Scholar Program
Hard to believe that the end of the first 
semester is just around the corner, and for 
many of us teaching first-year courses, we 
end up making similar observations: where 
are our students? Why are they not in class?
	 This question underpins my work as the 
2008-09 Teaching Scholar. Third to hold the 
position, I follow in the footsteps of my  
colleagues, Shelagh Crooks in Philosophy 
and Adam Sarty in Astronomy and Physics. 
They actually helped me to get the ball  
rolling this year because, along with  
Roxanne Richardson in CAID, we  
facilitated a teaching and learning workshop 
on August 28 about engaging students. 
Lucky me to be the Teaching Scholar this 
year because this is a great program that 
recognizes the importance of scholarly  
activities that support and promote  
excellence in teaching and learning at Saint 
Mary’s. And the support for these scholarly 
activities is real. The Teaching Scholar is 
given a one-course teaching reduction to  
focus on the advancement of a particular 
area within the scholarship of teaching and 
the promotion of scholarly teaching more 
widely at the university. In other words, 
there are two facets to the work of the 
Teaching Scholar: research and advocacy.  
As I discuss the two facets of my work this 
year, I hope that many of you will consider  
applying for the 2009-2010 Teaching  
Scholar Program. 

Researching First-Year Academic Success
Engagement is crucial to first-year success. 
As a political scientist, the relationship  
between civic engagement and student  
engagement is crucial because my discipline  
has had a long-standing belief in its  
responsibility for helping to produce  
responsible citizens. Civic engagement and

student engagement are connected because 
active citizenship is nurtured in the work 
that we do in the classroom. Whether we 
teach about civic engagement through the 
use of case-studies, such as highlighting  
efforts of specific individuals who have 
worked for the betterment of society, or 
teach through civic engagement by building 
the skills necessary for students to live and 
act as responsible citizens, it is by engaging 
students in the classroom that we as faculty 
nurture civically-minded, engaged individuals.
	 This year, I am engaging my students  
in the introductory political science course 
in a new way. They are participating in a 
nine-week, on-line discussion on the U.S. 
presidential election with peers in the 
classroom, as well as with students from the 
State University of New York in Plattsburgh. 
In lieu of doing a major research paper, the 
students participate in a “Democracy Lab.” 
The Democracy Lab is an on-line educational 
tool based at the Institute on the Common 
Good at Regis University in Denver,  
Colorado. It brings students from two or 
more universities together in small groups of 
ten, guided by a facilitator, in order to foster 
student-to-student learning and to promote 
civic engagement. Although the current focus 
is on the presidential election, the purpose is 
to teach them about deliberation. It is a way 
of communicating that emphasizes respectful, 
informed, on-going discussion with others 
based on cooperation and openness to new 
ideas and, not surprisingly, underpins the 
understanding of “deliberative democracy.” 
This is strictly peer learning so I am not in-
volved in their on-line discussions. Although 
my students know that I monitor their posts 
and responses, they are given the freedom 
and independence to explore ideas away from 

my authority as 
the professor. At 
the same time, 
they make on-line  
contributions 
taken from work 
we have done in 
the classroom. 
They also, in 
class, bring up 

questions that arise in their on-line discussions. 
This provides the students with ways of 
making connections between what they are 
doing on-line and what we are doing in the 
classroom.
	 Because the Democracy Lab is entirely 
on-line, this tool is directed at the techno-
logically savvy, wired, Facebook/MySpace/
IM generation. From a research perspective, 
I am able to capture a great deal of data  
surrounding my students’ use of the  
technology (for example, in terms of  
when and for how long they spend on-line  
accessing resources, making and responding 
to posts, and so forth) as well as their exposure 
to and embracement of deliberation as a way 
of communicating with peers. Already I 
have been forced to re-examine some of my 
assumptions stemming from the literature on 
the millennial generation. Engaging students, 
particularly at the first-year level, may have 
little to do with the technology and more 
to do with the students. I look forward to 
presenting the empirical data generated from 
my students’ participation in the Democracy 
Lab at a future teaching and learning  
conference as well as one in political science.

Advocating for First-Year Academic Success 
Dedicated, committed professors are crucial 
to first-year student success. That is why I 
have brought together a group of professors 
who regularly teach first-year courses. Calling 
ourselves “A Community of Practice of 
First-Year Academic Success,” this group is 
composed of 11 professors from all three 
faculties (Arts, Commerce and Science), 
reflecting gender-balance, representing all 

continued on the reverse page

“ENGAGING STUDENTS: Researching and 
Advocating for First-Year Academic Success”
Dr. Edna Keeble, Political Science



In 2006/07 Saint Mary’s introduced a Teaching Scholar Program. The 
purpose of the program is to promote the development of inquiry into 
teaching and learning within the university. At the core of the program 
is the Teaching Scholar.

The Teaching Scholar will be both an advocate for teaching  
and learning initiatives and a teaching scholar in his/her own right.

Advocacy: The Teaching Scholar will identify a teaching/learning issue; 
bring it to the attention of colleagues and others within the university, 
and possibly further afield; and act in an advisory, consultative capacity 
on the Quality of Teaching Committee and across campus.

Scholarship: The Teaching Scholar will build on his/her Scholarship of 
Teaching and Learning (SoTL) interests by conducting a teaching/learning 
focused research project and disseminating the results.  
The Scholar will be given a one course reduction (1.0) in teaching  
for an academic year and will be associated with, and supported  
in their work by, the Center for Academic and Instructional  
Development (CAID).

For further information on the Teaching Scholar program including 
detailed submission procedures and criteria, please refer to the CAID 
webpage: www.smu.ca/administration/caid/scholar.html

Submission Procedures
Interested faculty should forward a 4 – 5 page proposal to the Director, 
Center for Academic and Instructional Development, outlining:

•	 Teaching/Learning Issue
•	 SoTL Research Topic and Goals

•	 Rationale and Relevance to Academic Plan Priorities
•	 Methodology and Results
•	 Dissemination Strategies

The ability of a faculty member to participate in this Program during 
the 2009/10 academic year should be compatible with the operational 
requirements of the Department. Proposals should therefore be  
supported by the Chair of the Department and the Dean of the Faculty.

Submission Deadline
Proposals should be submitted to the Director, Center for Academic 
and Instructional Development, by January 7, 2009.

Proposal Consultation
Applicants who wish to discuss their ideas and/or proposal before 
submission, are invited to contact previous Teaching Scholars – Shelagh 
Crooks, Philosophy; Adam Sarty, Astronomy and Physics; or Edna 
Keeble, Political Science.

Selection Process
Applications will be reviewed by the Director, CAID; a sub-committee 
of the Quality of Teaching Committee, and the Vice-President,  
Academic and Research. The successful applicant will be notified of 
his/her selection by February 28, 2009
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ranks (Full Professor, Associate Professor 
and Assistant Professor), and including  
part-time faculty. We will meet six times 
throughout the 2008-09 academic year  
in order: 1) to understand the context, 
challenges, differences and similarities of 
the first-year experience of our students; 
2) to share, learn, and reflect on the best 
ways to engage students, specifically at the 
first-year level; and 3) to provide input to an 
end-of-year document about how to create 
and sustain individual faculty champions for 
first-year student success.
	 According to Etienne Wenger:  
“Communities of practice are groups of 
people who share a concern or a passion for 
something they do and learn how to do it 
better as they interact regularly.” After just 
one meeting, our community of practice  
has specifically endorsed, and will actively 
pursue, institutionalized faculty access to 
their students’ pictures along with their class 
lists. Anyone who has tried to remember 

their students’ faces and names will relish 
this idea, and for those who haven’t, there 
won’t be an excuse! We know that professor-
student relations are crucial to student 
success, and our priority is to make student 
engagement a top priority in the first-year 
classroom at Saint Mary’s.
	 We know that there are various reasons 
why students may not be in our classrooms 
these days. Not having to abide by  
requirements for mandatory attendance as  
in high school, they may be relishing 
their newfound freedom. Not used to the 
demands of university courses, they may be 
using classroom time as study time for other 
courses. Or, maybe, just maybe, not feeling 
engaged in what is happening in our  
classrooms, they decide not to come. In that 
case, we need to ask: what can we do? 

	 Researching and advocating for first-year 
academic success has become my passion  
this year. I hope that you will think about 
what teaching and learning issue captivates 
you and then consider applying for the  
2009 – 2010 Teaching Scholar Program.

See Etienne Wenger’s homepage:  
http://www.ewenger.com/theory/index.htm.  
The theoretical underpinnings of his work can be found 
in Etienne Wenger, Communities of Practice: Learning, 
Meaning, and Identity (Cambridge: Cambridge  
University Press, 1998; reprinted 2003). 
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Stay in touch
We welcome your comments and suggestions on 
this and future issues of Teaching & Learning.
Email margaret-anne.bennett@smu.ca
Tel 420.5087
or visit our office at MM202C




