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Introduction 
The purpose of this course is to foster within Criminology Graduate students an advanced understanding of criminological thought and research methods with an eye to enabling you to undertake your thesis research. Unlike traditional courses, the focus in this class is not on a particular field; that is, we will not be examining any particular topic in depth. Rather, this course will provide you with exposure to a wide array of advanced criminological topics and research methods, in part to help you plan your intellectual path and to nurture your ability to undertake a major research project (including the first major step – identifying and narrowing your topic and research design).
With that said, the theme of this particular course is linking theory with research (methodology) with action; that is, using theory to help inform a research project, which in turn can be used as a basis for action, whether it is to help develop criminal justice policy, to undertake a crime prevention project, to make recommendations on addressing a specific crime problem, etc. 

This focus is not only relevant to your thesis topic (which must include a theoretical framework that informs your thesis topic and influences your research methodology). But it also exposes a dangerous proclivity in society to address crime problems through criminal justice policy decisions and other measures that are driven by political ideology, kneejerk (mob-rule vengeance-based) reactions, anecdotal evidence and current trends.
As criminologists, you will be at the forefront of efforts to ensure that criminal problems are addressed through policies and programs that are based on a rigorous research methods, scientific evidence, and deliberative thought. 

WEEKLY CoURSE Schedule
September 10 – Grad Student Orientation
September 17 – Introduction: What is Criminology? 

· Readings: 

1) M. Pavarini. 1994. “Is Criminology Worth Saving?” pp. 43-62 In The Futures of Criminology  D. Nelken (ed.) Sage Publications 
2) Bryan Hogeveen and Andrew Woolford. 2006. “Critical Criminology and Possibility in the Neo-liberal Ethos.” pp. 681-701 in Canadian Journal of Criminology and Criminal Justice. 48(5, September) 

· Class discussion

September 24 – Lecture: Developmental Criminology
· Reading:
D. P. Farrington, 2006. “Childhood risk factors and risk-focused prevention.” in:

M. Maguire, R. Morgan and R. Reiner (eds.) The Oxford Handbook of Criminology (4th  Ed.) Oxford: Oxford University Press 

October 1 – Lecture: Crime Prevention Through Social Development

· Reading:

Stephen Schneider. 2007. The Theories, Principles, and Strategies Underlying the Pals Program (Unpublished)

October 8 – No Class (Thanksgiving) 
October 15 – Guest Lecturer: Dr. Don Clairmont, Professor Emeritus, Dalhousie University, Lead Researcher, The Mayor’s Task Force on Violence

· Student Assignment: Research into violence in Halifax 

· Class Discussion
October 22 – Guest Lecturer: Dr. Macdonald Ighodaro, “Sociological Research and Critical Anti-Racism”
· Readings TBA

· Class Discussion
October 29 – Guest Lecturers: (1) Dr. Evie Tastsoglou, “Security and Immigration, Changes and Challenges: Immigrant and Ethnic Communities in Atlantic Canada, Presumed Guilty?”  (2) Dr. Diane Crocker, "Nova Scotia Restorative Justice- Community University Research Alliance" 

November 5 – Guest Lecturer, Dr. Sandra Bell, "Girls and Violent Crime: Interpreting the Data."

· Readings: TBA

· Class Discussion

November 12 – Lecture: The Master’s Thesis: An Overview

· Handout
· Student Assignment: Identify resource material on thesis writing to be presented and discussed in class
November 14 – Special Presentation: Chief Constable of the Halifax Regional Police Force
November 19 – Lecture: Drafting a Research Proposal, Part I

· Planning a research project


· Structure of a proposal

· Linking theory and research 

· Background and Problem Statement 
· Research Objectives

· Research Questions

· Research Design

· SSHRC
November 26 – Student Presentations (critical analysis of lecture and literature)
COURSE EVALUATION

Presentation: Critical analysis of a lecture and accompanying reading 

30%

Preparation of a short research proposal






40%

Class participation 









30%

Critical analysis of a lecture and an accompanying reading
Each student will prepare an oral presentation that summarizes and critically analyzes one of the class lectures, including the accompanying reading. This presentation should include (1) a summary of the lecture and reading, (2) a discussion of the topic area in general (beyond what the lecturer presented; you need to show that that you have done some research on the topic – theoretically and empirically – outside of the lecture and the assigned reading), (3) a critical analysis of the presentation and the subject, and (4) what you have learned from this lecture as far as your own thesis research is concerned.
You have a lot of leeway as far as the analysis is concerned, but in general, it should address the following: 

(1) A critical analysis of the substantive issues covered by the lecture (Was the discussion empirically-informed? Was it theoretically-informed? If so, what theories are most applicable? Do you agree or disagree with the lecturer’s perspective on this topic? Why or why not? Do you believe this lecturer has made a contribution to the understanding of this subject? 

(2) A critical analysis of the research methodology employed by the lecturer in his/her examination of the topic (if the lecturer does not voluntarily address the research design he/she has used to study this topic, you should be prepared to inquire during the lecture). Is this research design appropriate? Do you think the design has maximized validity and reliability as far as collecting data on this subject is concerned? Are there alternative methods you believe should be employed to gather data to maximized validity and reliability?
Note: you can use the above criteria to guide the class discussions that will follow the lecture.

Class participation

Your participation grade will be assessed based on three criteria:

1) Attendance

2) Preparation for each class (proof that you have done the readings in advance, conducted some other research in anticipation of the lecture, questions and discussion that reflect this preparation)
3) Deliberative engagement in the class (asking questions, engaging in the discussion, etc. etc. Note: Quantity of discussion does not necessarily maximize your grade; it is also the quality of your questions, discussion, analysis, etc.)
Preparation of a short research proposal 
See “Recommended Structure of a Research Proposal” at the end of this document.

Below are some criteria that will guide how I grade the work you do for this course.  These rubrics will give you a sense of what I am looking for in written work, class participation and presentations.  We will discuss, in class, the details of what I am looking for in particular assignments (e.g., Scholar Profiles).
Written Work

	
	A
	B
	C
	D/F

	Organization
	
	
	
	

	
	clarity
	central points of the paragraphs are clear
	central points of the paragraphs are not always clear
	paragraphs need reorganization
	paragraphs are very unclear

	
	overall structure
	organization plan is clearly understood by the reader
	organization plan is fairly clear
	organization plan requires some work
	organization plan  is unclear

	
	paragraph
	each paragraph has a clear topic sentence
	topic sentences are present but they are sometime not entirely clear
	paragraphs jump from topic to topic
	paragraphs lacj topic sentences

	Grammar, Spelling and Style
	
	
	
	

	
	sentences
	skilfully constructed
	generally well constructed
	satisfactorily constructed
	poorly constructed

	
	punctuation
	used effectively to enhance reader’s understanding
	reader’s understanding sometimes hampered by punctuation problems
	minor errors in punctuation are often confusing
	punctuation creates confusion

	
	grammar and

spelling
	few errors
	minor errors
	systematic errors (e.g., verb-noun agreement)
	riddled with errors

	Content
	facts and information are accurate
	there appears to be some misunderstanding of the content
	content is not well understood
	riddled with errors in content 

	Reflection
	depth of reflection moves to next step in learning, identification of gaps in learning 
	beyond remembering, there’s evidence of reflecting on meaning
	  simple labels, descriptive, remembering, not reflecting
	no reflection


Presentations

	
	D/F
	C
	B
	A

	Organization
	Very difficult to follow the presentation; no organizational overview is offered; information is not presented in a coherent or sensible sequence;  no examples are used to support ideas or assumptions; presentation is disjointed; development of points or ideas is vague
	Difficult, but not entirely impossible to follow the presentation; no or a poor organizational overview is offered; occasional use of examples to support arguments; some structure to the presentation; transitions are unclear, jumps around.
	Relatively easy to understand presentation; organizational overview is presented but not clearly followed; some examples are used to support ideas or arguments; better transitions needed
	Very easy to understand presentation;  organizational overview is clearly stated and followed; specific examples are offered to support points or ideas; conclusion is clear; good transitions

	Subject Knowledge
	It is not clear that the presenters have an understanding of the research; unable to answer questions about the research; presentation did little to help familiarize audience with key issues.
	Presenters seem uncomfortable with information; only a rudimentary familiarization of audience with the issues, but they are not clear or are too general
	Presenters are at ease with the material; able to answer questions, but fails to elaborate; familiarized audience with the key issues but in general way or only in general terms.
	Presenters demonstrate full knowledge (more than required); presentation clearly helped familiarize audience with concrete and specific issues associated with the topic.

	Graphics
	No graphics or graphics are not linked to the presentation material in any clear way.
	Occasional use of graphics that rarely support text and presentation
	Graphics relate to text and presentation.
	Graphics explain and reinforce text and presentation.

	Eye Contact
	Presentation is read directly from notes, with no eye contact.
	Some eye contact, but presentation is mostly read from notes.
	Strong eye contact, but frequent return to notes
	Constant eye contact and engagement with audience; return to notes is seldom and appropriate.

	Voice 
	Presentation is either inaudible or too loud; no eye contact; too slow/fast; disinterested/monotone; mumbles presentation, incorrect pronunciation.
	Voice is low or hard to hear for some, some incorrect pronunciation; articulation could be clearer.; some mumbling; uneven rate
	Presentation is clear, few, if any pronunciation problems, most audience members can hear presentation.
	Use of clear voice; correct pronunciation; audience members can hear presentation; poised, articulate; proper volume; steady rate; confidence


Class Participation


	

	High 
	Medium
	Low

	Academic Skills
	
	
	

	
	Textual Understanding
	formulates questions
	understands generally
	sketchy understanding

	
	Speaking
	clear/articulate with complex ideas
	difficulty communicating
	inaudible, incomprehensible

	
	Listening
	exhibits understandings of ideas expressed by others 
	no obvious errors in hearing what others have said
	misunderstand others' points, parrots others

	
	Critical Thinking
	critiques assumptions without debunking
	understands critiques
	debunks without analysis

	Social Skills
	
	
	

	
	Teamwork
	provides constructive feedback to others
	too much focus on his/her ideas
	dismisses, undermines class efforts

	
	Good Manners

 & Sensitively
	polite, respectful, even when critiquing others
	occasionally rude or harsh but generally not
	generally inconsiderate

	Personal Skills
	
	
	

	
	Honesty/Integrity
	admits fault for wrongdoing or when argument is not winning
	attempts to adhere to high standards
	cannot be trusted, does not follow through on commitments

	
	Willingness to Accept Criticism
	never defensive
	usually not defensive
	defensive

	
	Responsibility and Initiative 
	punctual, gets work done, does readings etc. 
	generally does work as requires
	unreliable, shows no initiative, passive 


Criminology Graduate Thesis Seminar

1) Purpose of Master’s Program/Thesis

· advance your critical thinking / analytical skills 

· advance your research skills

· advance your writing skills

· establish your expertise in criminology (and a particular subject area within)

· promote your ability to undertake a large research project (including planning!)

· provide you with specific vocational skills

· prepare you to work in the CJS, the “knowledge economy,” etc.

2) Keys to a good master’s thesis (you will be marked on the following): 

· a comprehensive review of the literature in your subject area

· a sound grasp of all the key issues surrounding your subject area (basic concepts, theory and empirical research)

· primary, rigorous research design

· proof that you have exhaustively researched the topic 

· your ability to focus your topic and articulate a central thesis

· your ability to back up your thesis with strong arguments and evidence

· your ability to draw upon theories to help explain understand/explain/analyze/support your subject/thesis/arguments

· strong / logical essay structure to your paper

· strong analysis (the thesis cannot just be descriptive).

· your ability to express thoughtful opinions (based on evidence)
· some contribution to knowledge in your subject area

3) Secondary Research Sources

· SMU Library (Novanet, bibliographic databases, ILL)

· ncjrs.org – comprehensive on-line criminal justice bibliographic database

· Library of Congress Subject Headings (crucial to help you search libraries/databases and to help narrow your focus) www.loc.gov  

4) Writing / reading resources 

· Use the Writing Centre – especially if you are a poor writer!!!

· References to on-line resources: http://www.arts.smu.ca/sociology/FacultyStaff/schneider.aspx
5) Tips

· Path of least resistance – Use assignments in other classes to research your thesis topic 

· Do as much research up front – before the proposal 

· Use the features in your word processor, especially to facilitate the structure of your paper and proposal (Use the “Numbering” and “Bookmark” functions in MS Word!)

A Graduate thesis requires:

· A comprehensive review of the literature in your subject area 

· A sound grasp of all the key issues surrounding your subject area (basic concepts, theories and empirical research)

· Proof that you have exhaustively researched the topic (secondary research is satisfactory)

· Ability to undertake rigorous research

· Ability to undertake primary research 

· Proof that you referenced a wide array of sources (academic especially, but also media, government reports, general literature) and a diverse range of opinions (making sure that you discuss and factor into your analysis opposing viewpoints)

· Your ability to focus and articulate a central thesis

· You can’t expect to write a graduate thesis on young offenders or organized crime or the social causes of crime

· You must focus on a particular subset of the broad subject area

· First, conduct an environment scan – read as much as possible on the subject

· Then focus based on: your interest in the subject, available information, etc.

· Your thesis is the underlying theme of your paper – your major point – every paper, every book, no matter how long should have a central thesis, a central theme

· Sometimes your thesis is simply an argument (e.g., differential association is a powerful tool to help explain the causes of youth crime)

· Your ability to back up your thesis with strong arguments and evidence

· You are not an editorial writer where you can make arguments with no evidence

· The whole point of a research paper is to conduct research to explore a topic and to substantiate your thesis and arguments

· Evidence can take one of three forms: (1) a theory (2) empirical research (including cases studies and statistics) (3) and opinion/statement from an “expert”

· Your ability to draw upon theories to help explain a certain “real-life” organized crime phenomenon and to support your thesis or arguments

· Strong analytical skills (the paper cannot just be descriptive)

· Critical analytical skills (analysis of sources) - You must be able to show that you can critically analyze information that is presented to you; Your critical thinking/analytical skills are also essential when including opposing viewpoints in your paper (i.e., you need to critique these opposing viewpoints to substantiate your arguments/thesis

· Substantive analytical skills (analysis of your subject)

· Dissect and analyze the constituent parts of the subject you are studying

· Address why this phenomenon is occurring – A fundamental aspect of criminology is etiological: Why do we have certain crime problems” What are the causes of criminality? What are the facilitating or aggravating factors? (i.e., you need to separate (i) the causes from aggravating factors and as importantly (ii) the causes from the symptom of the problem (e.g., is youth crime simply a symptom of much deeper social problems?)

· Strong, appropriate, logical structure to your thesis paper

Structure is absolutely critical; if you can structure your entire paper appropriately and logically then you have won half the battle!

· Beginning (Introduction)

· Introduce your subject 

· Outline the objectives of this paper

· Establish your thesis or argument 

· Research methods used

· Outline the structure of your paper

· Middle (the body of your paper)

· In general the body of your paper is broken into two parts:

· 1) a description of your research findings 

· 2) a discussion and analysis of your research findings

· In general, the body of your paper begins broadly and is descriptive

· This means that at the very beginning of your paper (or a section within) should start with the most basic information on your broad subject area (or particular focus) such as a definition, a description of its main elements, the scope or impact of this subject or phenomenon 

· Progressively, you narrow the focus – and become more analytical – which means you are increasingly narrowing the scope to the particular focus / thesis of your paper, including arguments and evidence that substantiate and support your thesis

· End (Conclusion: summarize and conclude your arguments, thesis)

· Make sure there is a “flow” – between each section of the paper; between each paragraph; between each sentence

· Use plenty of headings and subheadings

· Be as comprehensive as possible in addressing your topic, while being concise 

· focus on the major issues of most relevance to the topic and your argument (avoid issues that  may be interesting, but not relevant

· Every section paragraph should be restricted to one major point or idea. A basic structure of a section (or a paragraph within) should be: (1) articulate your main point or argument (which should be supportive of your overall thesis statement) 2) articulate arguments that support this main point or argument (3) provide direct evidence (statistics, quotations, case studies) that substantiate these arguments

Recommended Structure of a (brief) Research Proposal 

(to be submitted as a course assignment)
Title page: A brief but descriptive title that reflects your topic and particular focus/thesis; submitted by; submitted to; date. 

1. Introduction (one paragraph)

The introduction should accomplish three things: (i) identify and succinctly summarize the subject that your research will be addressing (and specific focus, if any) (ii) articulate your over-arching research goal and methodology (ii) provide an outline of the structure of the proposal. When in doubt, the introduction should work as an abstract; your reader should know from the very first paragraph the essential elements of the document.

2. Background/Literature Review (one to two pages)

The purpose of the background is to provide your reader some initial information on the subject. It is also meant to show that you have conducted some initial research on and have a good grasp of the subject area. The background is almost exclusively descriptive. This section should be primarily factual – establishing a broad overview of your subject area and then touching on the most key issues that make up the subject. Your background should begin as broadly as possible and then progressively narrow to the particular issue that concerns your research. The end of your background should logically flow into your problem statement. Your background should include references (which means it is a micro research essay). You can use footnotes or the scientific citation method).

3. Problem Statement (one to two paragraphs)

The problem statement can accomplish a number of different purposes. However, central to the problem statement is some initial analysis of your subject area that is germaine to your proposed research. For example, you can use the problem statement to: (i) identify voids and weaknesses in the current state of knowledge regarding the subject area (to be filled by your research) (ii) raise key questions regarding the subject (e.g., why is it happening, what are its causes, why is this subject significant (iii) discuss an actual (crime) problem that you will be addressing in your proposed research. Regardless of what is contained in the problem statement, it should involved some form of analysis and it should logically lead into your research objectives (e.g., the  goal of the research should address the core elements of your analysis).

4. Research Objectives (1/2 to one page)

This section articulates the goals of your research. Every research project should have one over-riding goal. This section should begin by articulating this over-arching goal, preferably in one (conjunctive) sentence. While it may be necessary to use two or more sentences, the key is to be able to briefly and succinctly articulate the main goal of your research. Next, state your sub-objectives, which are more specific goals that collectively will allow you to meet your over-arching goal. These sub-objectives should be listed in point form. Your sub-objectives should be listed in a logical fashion; like the background it should begin broadly and then narrow to your specific focus. You should have at least four sub-objectives.

5. Research Questions (optional) (1/2 to one page)

This section includes general questions that you want your research to answer. This section simply involves re-wording you research objectives into questions. Phrasing your research objectives as questions is also an excellent way to help you flesh out each of your research sub-objectives (i.e., for each objective include 3-4 questions that you must answer to ensure that particular research objective is satisfied). 

6. Research Design (Methods and Sources - 1/2 page)

If your research objectives articulate what you are going to examine, the research methods section describes how you are going to go about collecting data and from what sources. Try to be specific as possible regarding your sources and how you will collect data from each of them. You can provide a preliminary list of (potential) sources in this section or include them as an appendix at the back of the proposal. 

Do not confuse research objectives with research methods: the former is what your research will address (e.g. crime problems in a particular community), while the latter is how you will collect information on these problems (survey, interviews, review of police data, observation, etc.). 

You should delineate secondary from primary methods/sources. Secondary methods access sources whereby somebody has already collected and reported on a phenomenon (e.g, a research study, a book, a media article). A primary method involves you collecting original data (e.g., interviews, surveys, focus groups, observation, etc.). 

A quantitative measurement generally entails numbers or statistical data and typically involves surveys (e.g., the local victimization rate is determined by collecting data through a door-to-door survey) or are gathered from existing statistical data (e.g., calls for service statistical data maintained by police). A qualitative measurement often provides more in-depth information on a particular variable, explaining why or how something has occurred. For example, qualitative research tries to answer why the break and enter rate so high on one block, but relatively low on another. This is not a question that can be answered through descriptive statistics; one must pursue more in-depth, explanatory information, which can be gathered through interviews or focus groups with residents, police or experts, observation, from press clippings, as well as “open-ended” questions on a questionnaire. 

You can summarize your research design by using a matrix that lists each research objective and/or research question, variables to be examined that best represent each objective, the sources of information on these variables, the methods and instruments that will be used to collect the data, and then specific questions that are to be included on each instrument. 

7. Work Plan / Time line 

A work plan lays out the major phases and individual steps required to complete your research project. The work plan can include all the major phases and steps involved in the research process. List each of the major phases as well as the steps required to complete each phase; include the dates upon which you will complete each phase and step.


Tips on Drafting a Research Proposal

· Each section should flow from and into one another. For example, your objectives should logically flow from your background; your research methods should flow from your objectives, etc.

· The proposal should be structured with headings (and where necessary sub-headings). Your headings and subheadings can be numbered, if you like.

· A proposal is a sales job; you are trying to convince someone of the necessity to conduct this research, your approach, and your ability to do the research. 

· Conduct some preliminary research before drafting the proposal; the more preliminary research you conduct, the better you will be able to understand and narrow your topic, the specific issue or problem you want to address, research objectives and methods, etc. Preliminary research is also essential for the background section of the proposal.

· Don’t try to bite off more than you can chew; keep your topic focused!

Sample Research Design Matrix

	Objective
	Variables 
	Source
	Methods & instruments

	Determine the scope of local crime problems
	Crime rate, calls for police service, victimization rate
	Police, neighbourhood residents, the media
	Review of police occurrence reports and other statistics, door-to-door survey using a victimization questionnaire

	Determine the nature of local crime problems, focusing on property crimes
	Types of crimes occurring (determining which crimes are most frequent and any other descriptive info on each crime type)


	Police, neighbourhood residents, experts (e.g., criminologists), the media, other government agencies
	Review of police occurrence reports and other statistics, Door-to-door survey using a victimization questionnaire, public meetings and focus groups, interviews 



	Determine the spatial distribution of crime, including crime hot spots
	Crime rate, calls for police service, and 

victimization rate 


	Police, other government agencies, neighbourhood residents, experts, observation, the media
	A crime map of the local neighbourhood; spatially map out police calls for service or crime incidents to identify distribution of crime problems and “hot spots” 

	Determine the causes and facilitators of the current  crime problems
	Demographics (# of residents in crime prone years: 15-25),  socio- economic status (income level, poverty level, etc.), local drug abuse addicts, physical design, etc.


	Police, neighbourhood residents, experts, observation, census agency or municipal government, the media, social workers/government welfare office, day care facilities, schools, teachers, community centres
	Review of police occurrence reports and other statistics, door-to-door survey using a victimization questionnaire, public meetings and focus groups, interviews, spatial crime map, review of census data, observation of the physical and spatial design of your community (using a safety audit checklist)  

	Predict future crime problems

Determine the causes of future crime problems


	Demographics (# of child entering crime prone years: 15-25)

socio-economic status (income level, poverty level, etc.), at-risk children and youth, local drug abuse addicts, physical design, etc.


	Police, neighbourhood residents, experts, observation, census agency or municipal government, social workers/government welfare office, day care facilities, schools, teachers, community centres
	Review of police occurrence reports and other statistics, door-to-door survey using a victimization questionnaire, public meetings and focus groups, interviews, spatial crime map, review of census data  



	Determine local resources and assets to be used for crime prevention purposes
	Level of social cohesion

Existing institutions (schools, day-care, community centres, youth sports/recreation programs, boys/girls clubs), family support networks, existing crime prevention programs, local available funding
	Residents, other key partners (police, schools, community centres, etc.) community groups  
	Using interviews, physical observation, of your neighbourhood survey, identify the local resources that can be used to address crime and disorder problems


Parent Abuse and the Criminal Justice System Response

Research Proposal
By I.P. Freeley

Introduction 

Parent abuse is a largely ignored but highly prevalent form of family violence. Findings suggest that 10% of adolescents have committed at least one violent act against their parent, which translates into 2.5 million cases of parental assault a year (Agnew and Huguley, 1989). This proposed research will examine how the criminal justice system in Nova Scotia and New Brunswick respond to the issue parent abuse. The execution of this research will require an in-dept literature review on the subject and structured interviews with recognized authorities within both the Halifax and New Brunswick law enforcement and criminal justice agencies. 

Background

There has been a substantial amount of research published on family violence over the past three decades (Bobic, 2004). The majority of research has focused on spouse, child and elder abuse and has largely neglected adolescent violence against parents, also known as parent abuse (Agnew and Huguley, 1989).  Though parent abuse is not a new concept, recognition by the public has emerged only recently. The extent of research available on this topic reveals evidence of the most extreme and least common form of parental assault, parricide (Pagani, Larocque, Vitaro and Tremblay, 2003). Consequently, there has been little research on the cause and effect of adolescent violence against parents and the most effective ways of assisting parents.

Adolescent violence has become a major concern for juvenile justice, school officials, parents and the public.  There has been overwhelming amount of research published on juvenile street crime and gang warfare but only recently has the violent behavior of juveniles within families been examined (Kratcoski, 1982).  The existing research has estimated that 10% of all adolescents will commit at least one violent act against a parent, such as slapping, kicking, punching, beating with an object, threatening with a knife or gun, or actually using the weapon (Kratcoski, 1982). Furthermore, Straus, Gelles and Steinmetz (1980, (cited in Evans &Warren-Sohlberg, 1988)) estimate that one in every five children strike a parent each year, with one in ten using a method of violence that carries a high risk of parental injury. The United States Department of Justice in 1980 conducted surveys noting that more than half of all cases of parental abuse elude the attention of law authorities (Evans & Warren-Sohlberg, 1988).  

Few studies have addressed the issue of law enforcement in regards to parent abuse even though the police are becoming more involved in the mediation and resolution of family violence disputes and the allocation of sanctions against the perpetrator (Evans & Warren-Sohlberg, 1988, p.202). The majority of parent assault cases that come to the attention of the police are those that involve behavior of the more serious delinquents where the police have the authority to exercise discretion. Police discretion has been a leading factor in the resolution of cases involving adolescents who assault their parents. Evans and Warren-Sohlberg (1988) have outlined the controversy surrounding police response in family disputes. One alternative would be arresting and charging the offender pending the victim request for removal from the scene. The other would be to ignoring the victim request to remove the offender and consider the assault a family matter that could be worked out (Evans & Warren-Sohlberg, 1988). Findings suggests that although usually effective in resolving immediate problems, police intervention is most likely to contribute to further deterioration in the family situation (Evans & Warren-Sohlberg, 1988, p.210).

The underreporting of this phenomenon is largely due to the unwillingness of parents to report the abuse because of the guilt, shame and fear of having their child removed from their home (Jackson, 2003).  Parent reports of victimization indicate that mothers and fathers go to great lengths to conceal the abuse and further deny the seriousness of the aggression. These families are attempting to maintain the illusion of a harmonious and peaceful family and tolerate a great deal of abuse before taking any action (Pagani et al, 2003). Another problem with reports of parent abuse is the lack of official data notable in the police records and the fact that these records do not specify the relationship between the victim and the offender in assault. The guidelines specified under the Young Offenders Act further prevent the access to information on the age of the minor (Cottrell, 2001). The minimal attention that adolescent to parent violence has received from researchers reduces the awareness of the issue and reinforces the perception that parent assault is uncommon. 

Health Canada defines parent abuse “as any at of a child that is intended to cause physical, psychology or financial damage to gain power and control over a parent ”(Cottrell, 2001). The majority of cases pattern of violence toward parents by adolescent males, however females are highly visible in family violence as well (Evans and Warren- Sohlberg, 1988). Adolescent males are typically found to more physically abusive toward their parents and adolescent females are more likely to emotionally abusive towards their parents (Cottrell, 2001). However, research on parent assaults indicates that females are becoming increasingly more violent (Cottrell, 2001). The majority of the research focuses on adolescents aged 10 to 24 where the recipients of the abuse are most often mothers (Pagani et al, 2003).  There have been some findings that fathers are most often victims of abuse by older adolescent males (Cornell and Gelles, 1982). 

The theoretical perspectives provide various accounts for adolescent abusive behavior. Advocates of the strain theory contend that delinquency results when youths attempt to cope with various intolerable strains within their environment. These adolescents tend to use violence as an adaptive problem solving function (Brezina, 1999). Social learning theory asserts that the processes of learning and reinforcement shape and sustain the aggressive behavior especially in the context of certain family dynamics. Violent adolescents are believed to respond in an aggressive manner because they have learned through experience that this form of behavior provides an effective mean to control the behavior of other family members (Brezina, 1999).  Social control theorists claim that deviance is increased to the extent that the internal and external controls of an individual are low. The belief that deviance is bad, being an internal control, and the external control referring to the likelihood that they will be reprimanded (Agnew & Huguley, 1989). The differential association theory proposed by Sutherland argues that individuals engage in delinquent behavior because they associate with others who define delinquency as favorable (Agnew & Huguley, 1989). Each theory suggests how to interpret adolescent aggression and abusive family relations. 

The literature on family violence has largely ignored the abuse of parents by their adolescent offspring despite the prevalence of the issue. Recent data suggests that parent assault is common and is very important to study (Agnew and Huguley, 1989). The pervasiveness of this form of abuse is a major concern, in addition to the detrimental effects that assaults can have on both the parent and adolescent. The assault, if not addressed properly, creates much physiological stress and can lead to further deterioration in the relations between the parent and adolescent.  The inadequate documentation and silence surrounding this issue prevents the establishment of any effective intervention plans (Agnew and Huguley, 1989) Parents must be aware of the options available to them and the limitations of the law enforcement and the criminal justice system. This proposed research will consider the prevalence of parent abuse in Canada and the response of law enforcement and criminal justice system. 

Research Objectives

The overarching goal of this thesis proposal is to conduct both a theoretical and empirical examination of the response of law enforcement and the criminal justice system to parent abuse. This includes a detailed analysis of the nature and scope of parent abuse as well as the theoretical background published on this issue.  

Specifically, the objectives of this research involve the following:

1. explore the prevalence of parent abuse and the surrounding factors that may inhibit the awareness of the issue,

2. identify and describe the issue of adolescent to parent abuse, with particular emphasis on demographics surrounding the profile of the adolescent and the family,

3. outline the theoretical perspectives that attempt to account for adolescent abusive behavior and propose which theory best applies to this phenomenon and why,

4. describe the multitude of contributing factors that have been identified throughout the research, with particular reference on family dynamics, including parenting styles and changes in family structure, history of abuse, drugs and alcohol and mental disorder problems,  

5. outline the current legislation in the Young Offenders Act and discuss the amendments that have been made in regards to criminal sanctions of adolescents and the effect these changes have on victims of parent abuse,

6. analyze whether the current legislation is effective in addressing the issue of parent abuse and discuss possible recommendations and adjustments that can be made to deal with offenders,

7. explore the pros and cons of the response of the criminal justice to parent abuse by focusing particularly on law enforcement, court proceedings and possible sanctions,  

8. identify the problems emphasized by victim services, particular what they recognize as the problem,

9. explore possible recommendations that can be made in order to enhance treatment of victims and their families,

10. compare and contrast the response of law enforcement and the criminal justice system in Halifax and Saint John:

a. the nature and the scope of the parent abuse

b. the policies currently in place to address the problem of parent abuse

Key Research Questions

The key research questions for this proposal include the following:

What are the nature and the scope of parent abuse in Canada? Why has this issue been largely overlooked by researcher on family violence?

Specifically, what are the nature and scope of the involvement of law enforcement and criminal justice system and their response to parent abuse in Halifax, NS? How does this compare to Saint John, NB?

What are the pros and cons of the current law enforcement and criminal justice system response to parent abuse? What are some limitations these organizations face?

What theoretical perspectives have attempted to account for adolescent abusive behaviors? What theory appears to be the most suitable/appropriate in explaining why this phenomenon occurs?  

What are some of the demographics surrounding the profile of an abusive adolescent and their family? What are some major contributing factors that have been identified throughout the research?    

What current sanctions are in place as a means of reprimanding offenders of parent abuse? How has the legislation changed and how do these changes affect the victims, the offender and the families? Have these changes been successful at addressing parent abuse?   

What services are available for victims and offenders of parent abuse? Have these services failed to serve these families?

What are some possible recommendations that can be made as a means of improving the treatment the victims and their families? What are some punitive strategies that would best serve the offender?

Research Methods

The proposed research will involve more qualitative methods that incorporate an extensive literature review as well as structured and unstructured interviews with major players within the criminal justice system. The interviews will be conducted with law enforcement agents, criminal justice officials and victim services in two provinces in Canada. Specifically, a detailed analysis will be performed on the interviews with the Coordinator of Halifax Victims services, members of the Halifax Regional police and Coverdale Court workers. Interviews with a member of the Saint John police as well as the Chief of Police and a Provincial Court Judge will also be conducted. 

Specifically, the research will be done according to the following methods:

A comprehensive theoretical review will be conducted on the issue of parent abuse and will include recent publications.  The literature review will consists of examining scholarly journals and materials, government reports and media publications. The demographics surrounding this phenomenon, as well as some contributing factors will be considered. Several theories have been proposed and will be examined. There has been limited information published on the response or role of the criminal justice system hence the reason why this topic has been chosen. The available information on the involvement of the criminal justice system will be provided, but the anticipation is the interviews will provide the pertinent information.
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