Criminology 6600 (Graduate Seminar)

Instructor: Russell Westhaver

Office: MS 416

Office Hours: Tuesdays  1:30 to 4:30
Overview
The purpose of this seminar is to give you a chance to reflect on some of the challenges associated with doing graduate work as well as identifying, charting out and creating solutions to those problems. In doing this, you’ll have a chance to develop your capacity as an independent and reflexive thinker. Unlike other courses, we will not be focusing on a particular substantive topic and we will not focus exclusively on your thesis. It is true that challenges associated with a thesis are significant—but this can also lead to a kind of tunnel vision. Importantly, however, successfully transitioning through (and out of) a graduate program demands that you also develop skills and capacities in different—through related—areas. To that end, this course will give you an opportunity to think about you intellectual path as a graduate student, how you are proceeding through your program, what you want to get out of it.

Assignments and Due Dates

	Assignment
	Discussed/Presented in Class
	Due

	Writing Responses on… (70%)
	

	An “Academic” Exercise 
	January 11th
	January 13th

	Local Scholar Profile
	January 18th
	January 20th

	International Scholar Profile
	January 25th
	January 27th

	“Real World” Jobs
	February 01st
	February 03rd

	Graduate Program/Career Goal  Tune Up
	February 10th
	February 15th

	Former Students and their Thesis Research
	February 15th
	March 01st

	The Research Ethics Board and You
	March 01st , 08th , 10th 
	March 15th

	Former Students and their Careers
	March 15th 
	March 22nd

	Presentations 
	March 22nd
	March 29th

	Conferences 
	March 24th 
	March 29th

	Student Presentations (work to date)
	March 31st 
	April 07th

	Learning Portfolio (30%)
	NA
	April 14th


Tentative Class Schedule

	Week 1
	January 06th

	
	Introduction



	Week 2
	January 11th

	
	An “Academic” Exercise

	
	January 13th 

	
	No Class

	Week 3
	January 18th

	
	Local profiling

	
	January 20th

	
	No Class

	Week 4
	January 25th 

	
	International profiling

	
	January 27th 

	
	No Class

	Week 5
	February 01st 

	
	“Real World” Jobs

	
	February 03rd 

	
	No Class

	Week 6
	February 08th 

	
	Graduate Program/Career Goal Tune Up

Presenter: Karen Schaffer

	
	February 10th 

	
	Graduate Program/Career Goal Tune Up Discussion

	Week 7
	February 15th 

	
	Former Students and Their Thesis Research

Presenters: Amanda Nelund and Valerie Billard

	
	February 17th 

	
	Research Ethics Debate

	Week 8
	March 01st 

	
	The Research Ethics Board and You

Presenter: Jim Cameron

	
	March 03rd 

	
	No Class

	Week 9
	March 08th

	
	Research Ethics Debate

	
	March 10th 

	
	Research Ethics Debate (tentative)


	Week 10
	March 15th 

	
	Former Students and Their Careers

Presenters: Delthia Miller, Nicole Landry; Melissa Tatlock

	
	March 17th 

	
	No Class

	Week 11
	March 22nd 

	
	Presentations, Professional Organizations, and Conferences

Presenter: Julie-Ann Vincents

	
	March 24th 

	
	Presentations, Professional Organizations, and Conferences

Presenters: Dr. Michele Byers, Dr. Madine Vanderplaat; Dr. Diane Crocker

	Week 12
	March 29th 

	
	Course Evaluations

	
	March 31st 

	
	Student Presentations (thesis work to date)

	Week 13
	April 05th 

	
	No Class

	
	April 07th 

	
	No Class


Assignments 

Your work in this class will be organized around two kinds of informal writing activities. 

1. The first exercise will be weekly Writing Responses, where you will respond to presentations, discussions, and writing prompts (described below). 
2. The second exercise is a Learning Portfolio, submitted at the end of the class, in which you reflect on what you have done in the class as a whole.
The purpose of both exercises is to encourage you to do some “meta-cognition”—that is, thinking about thinking. 
Writing Responses

Your Writing Responses will be written in response to the presentations and discussions that take place in the class. In some cases, you will be given a Writing Prompt Exercise (see below) which you will have to complete before you complete the Writing Response (such as interviewing others). While you are free to address issues that are most meaningful to you, you must organize your writing responses around the following questions: 

1. What have I learned? Why did I learn? What issue was expanded, challenged, or confirmed?
2. How does what I have learned fit into my research plans, my intellectual development, and/or my career goals?

3. What difference has the learning made in my intellectual, personal, and ethical development?

4. In what ways is what I have learned valuable to have learned at all?

In cases where you have produced materials for the Writing Response, please be sure to include that material as part of your package. I will respond to your writing responses—as a way of providing you with some feedback with the aim of giving you further material to think about as you progress through this course.
To Hand In
The format of your writing responses is open—the only requirement is that it is a) legible b) easy to tote around in my book bag, c) 1000 words in length, d) handed in with a copy of the appropriate marking rubric attached, and e) accompanied by any relevant material generated through the Writing Prompts.
Writing Response Prompt 1: Presentation and Conference Exercise
Presenting your work to others and attending conferences is a central part of scholarly and intellectual work. To that end, I’d like to become familiar with the idea and practice of giving presentations as well as think about how conference work might fit into your own intellectual development. Two exercises will help you achieve this:

1. Presentations: Attend three local scholarly presentations of interest to you by March 22nd. In going to these events, focus and reflect on both the content as well as the format of the presentations. What makes a good presentation? What did you get out of the presentations in terms of substantive content? Be prepared to discuss these issues and lessons during seminar on March 22nd. 
a. The Reading Response for this exercise is due March 29th
2. Conferences: Speak to your supervisor or another faculty member who shares your research interest, asking them to recommend relevant professional organizations/associations and conferences that might be useful for you to join and attend. By March 22nd, you should:

a. Be familiar with the suggested organization/association. Does it seem right for you? If not, identify other associations or organizations that resonate with your interests. 
b. Does the organization/association have an annual conference? Spend some time familiarizing yourself with the conference. Does it seem right for you? If not, identify another conference that resonates with your interests. 

c. Take steps to join the organization (most organizations and associations have fees that are sensitive to graduate student incomes).

d. Take steps to go to the conference you identified in step b (most conferences have sections or panels devoted to the work of graduate students) by:

i. Identifying any internal (from SMU) or external (from the conference/organization) funding available for graduate students. There are small pots of money hidden all over the place for graduate presentations. Find them.

ii. Crafting a conference presentation submission—based either on your graduate work or your honours work. Submit it to the organizers. If you are not sure how this is done, consult with your supervisor or your interim supervisor. Ask for examples of conference presentation proposals if they can provide you with one. You do no have to go, but it will be worthwhile to go through the exercise. And your presentation might be accepted. 

e. The Reading Response for this exercise is due March 29th
Writing Response Prompt 2: An “Academic” Exercise

Our motives are often quite complex and, at times, opaque—no less so with education. At one level, you are probably here because you are genuinely curious about scholarly pursuits, are good at thinking in scholarly terms, and are deeply puzzled by the substantive area of criminology. It’s also likely that other factors are also motivating your interest in graduate work: you’re not quite sure what you can do or want to do with a BA; you’re wigged out about finding work in the “real world”; or graduate work offers a way ahead of where you are currently located in your career. You may also be pursuing a graduate degree because you’re thinking about an academic career path and further scholarly work. For this week’s writing response, I’d like you to spend some time thinking about whether or not an academic career is the path you want to take. Later in the term, we will spend some time thinking more carefully about other kinds of career options. 

To help with this, I’d like you to conduct two short interviews. 

1. Ask to speak to an academic with the aim of getting a sense of what it means to be an academic in terms of the work they do on a day-to-day level. You do not necessarily have to speak to an academic criminologists—anyone in our department would be appropriate. Consider this as a kind of job shadowing.

a. What does their everyday work, as an academic, entail? What are the key dimensions of their work? Ask them to take you through a typical day—or even a typically week if they have the time. How many “hats” do they wear when it comes to their daily work?

b. What is it about this work that they find rewarding?

c. What is it about this work that they find challenging?

d. How do they feel about the expectations that are associated with being an academic?

e. What advice would they offer someone interested in pursuing an academic career track.

2. Also speak to another student who is nearing the end of their program (much of their research is done and they are well into their thesis) or someone who has recently finished. Speak to them with the aim of identifying how they have come to understand academic work in light of their experiences in the program.

a. How do they feel about academic work now that they are either nearly done or recently finished? Does it mean the same thing as it did to them when they started?

b. What is/was the most rewarding aspect of their academic work?

c. What is/was the least rewarding aspect of their academic experience? 

d. Is there advice they would give to themselves if they were to start over?

e. Do they want to continue with more graduate work? Why or why not?

Writing Response Prompt 3: Scholarly Profile Exercise

You will need to compile two scholarly profiles—one on an international scholar and one on a local scholar. For your International Scholar Profile you will each select an author who writes in the area of criminology or about criminology as a discipline. For your Local Scholar Profile you will choose someone locally who does research that interests you. In this case, you should make an effort to talk to someone who you have not already spoken to or already have a relationship (there are sociologists at both Dalhousie, Mount Saint Vincent University, and in other departments here at SMU who do criminological work). In both cases, you will be asked to introduce the class to each of these scholars’ work and career. Your profile should address the following issues in some way:
1. What has their career path entailed? What have they done, how have they got there, and why do they do the work they do? 

2. What does criminology mean to them?

3. What is/are the substantive focus/foci of their work? 

4. What are the broader intellectual puzzles, issues, or debates that they interested in?

5. How does their work relate (or not) to what you already know about criminology (use discussions and readings on criminology and sociology from last term as well as your own undergraduate experiences with criminology).

6. How does their work relate (or not) to the work that goes on in our department?

7. What idea, process, thing, article (or whatever) about this scholar is relevant, helpful, or useful to your own project and interests?

Other Points

· While you will research these people using the web and the library you should make personal contact with your local scholar, arranging to ask them questions about their career, about their approach to criminology, and about their approach to supervising graduate students.

· When you submit your Local Scholar Profile, include a section that reflects on how this course, and the Thesis Research course, have (or have not) helped you in approaching a faculty member and formulating the types of questions you need to ask them.

· When you submit your profiles, you should also include a section on whether you used any of the skills presented in the library workshop (from last term)—if so, how?  If not, why not?
Writing Response Prompt 4: “Real World” Jobs

One of the goals of this course is to help you figure out what you want to do with your graduate training in general and your degree in particular. You’ve already had a chance to speak to professional academics about their work experiences. For this exercise, I’d like to give you a chance to explore other sorts of work possibilities—what might be termed “professional” jobs rather than academic posts. To help with this, I’d like you to conduct an interview with someone who has completed a MA degree and is working. This person does not necessarily have to have a degree in criminology, but they should have a degree in a cognate field (sociology, political science, economics, history, etc.). Consult faculty members to help you identify potential interview subjects. As with your academic interview, think of this as a kind of job shadowing—your aim is to get a sense of what their work experiences are like. 

1. What does their everyday work entail? What are the key dimensions of their work? Ask them to take you through a typical day—or even a typically week if they have the time. How many “hats” do they wear when it comes to their daily work?

2. What is it about this work that they find rewarding?

3. What is it about this work that they find challenging?

4. What is the relationship between their academic experiences and their daily work experiences?

5. What advice might they give themselves if they had to start things all over again? What would they change? What would they do the same?
6. Do they anticipate returning to complete further schooling—graduate or otherwise? Why or why not?
Writing Response Prompt 5: Graduate Program/Career Goal Tune Up 

This week’s Writing Response is organized around getting you to reflect more carefully about your graduate program experiences, the skills you are developing (or will need), and where this experience and these skills will take you. I’d like you to think about a few things before next class, grouped, loosely under the following headings (you need to address at least one (1) issue from each of the four major headings). Come to class on February 10th prepared to share you thoughts on theses issues. We will take this opportunity to reflect on your ideas.

1. What am I learning besides academics? What do I (really) know how to do?

a. What skills are you learning as a result of doing a degree?

b. What other necessary skills and capacities do you need to develop related to your field of choice? Do you need to figure out how to teach, edit, understand what policy analysis entails, or improve your research capacity?

c. How will you ensure that you are getting the right experiences that will help you smoothly transition to work after your MA experience? 
2. Do I know what I need to complete my degree successfully?

a. You’ve been at your program for a while now. How are you managing the tension between your expectations and beliefs about graduate school and the realities of graduate school?

b. At the end of this term, you will be done with your course work. The shift from course work to thesis work can be quite challenging. What do you need to do to prepare for this?

c. A lot can get in the way of completing your degree in a timely manner. What blocks might impede your progress through the program (and into working world or next academic experience) and what can you do about those blocks?

a. Part of a successful graduate experience involves building long-standing relationships with peers and mentors. And yet, graduate work can be a fairly isolated experience. What networks do you already have in place and how can you foster new ones? Are you paving the way for references, contacts & future work opportunities? How do you do this?

3. What can/will I do with my degree?

a. Do you know what you can do with your degree? Or do you have any career related confusion? (i.e. “How do I do policy research?” “What if my courses don’t seem relevant to my future job?”). Do you have answers to these questions? Do you know where to find answers to these questions?

b. Do you know anything about the labour markets? Do you know how this might help you? Where do you get this information?

c. Is the topic of my thesis important for my career choices? Should I be thinking about the topic as a way to get me a job or should I think about it as a way to develop other skills?
4. What do I already know that will help me figure this stuff out? What are my limitations?

a. What skills, strengths, interests, and values do you already possess that will be helpful for developing answers, solutions, or responses to the above challenges? 
b. What blind spots, values, commitments, or lifestyle choices may hinder you in your efforts (i.e. spouse’s needs, children & family, part-time employment)?
Writing Response Prompt 6: The Research Ethics Board and You
For this Writing Response, you will need to become familiar with the Tri-Council Policy on Research Ethics and the Research Ethics Board at Saint Mary’s University. To do this, please consult http://www.smu.ca/academic/reb/ for information about SMU and 
http://pre.ethics.gc.ca/eng/policy-politique/tcps-eptc/readtcps-lireeptc/ for information about TCPS. Be sure to complete the ethics tutorial on the TCPS website and submit it with your Writing Response. We will also hear from the Chair of SMU’s Research Ethics Board. With this information in mind, you will be responsible for two things:

1. We will have an organized and formal debate on three issues relating to research ethics (we will identify which students will take which side of the debate and go over the process of the debate in the weeks leading up to it). The points of debate will be:

a. Research Ethics Boards should be eliminated.
b. Criminologists should be covered by some form of protection (like lawyer’s privilege) from having to reveal the identities of their research participants.
c. Graduate supervisors should be held accountable for breaches of ethical conduct made by their graduate students.

2. You will also have to chart out some of the major ethical issues associated with your thesis research. Consult the REB’s application form and think about some of the issues you might have to deal with. You do not need to solve the dilemmas now or complete the REB form—but you should be able to identify some key issues that you need to think about. What are these issues?
Learning Portfolio

The portfolio assignment is designed to help you identify and demonstrate what you have learned from this course. Your portfolio will be based on your reflections on all the work that you have completed in class and will involve a written response to the readings, class discussions/activities, and your assignments together as a cohesive whole. Your learning portfolio must include two parts. The first part must be all of the assignments you completed, with my comments and marking rubrics, and any notes or observations you developed during your in-class discussions. This second part will be an informal piece of writing in which you will reflect on the documents you have produced, the things that you have learned, and the changes in your thinking that has occurred over the course. 

Some guidelines

1. Do not start writing your reflection without looking over your assignments and my comments. The idea is for you to figure out what you’ve learned in the course. You can’t do that until you’ve had a chance to look back and reflect on what you’ve completed and how well you completed it. You also can’t do this without thinking about the first few classes and how things have progressed for you since then.

2. You are free to reflect on whatever you like, as long as it demonstrates the intellectual journey you have taken in this class. If you are having difficulty starting, consider some of the following prompts:

a. Look at what you have produced (in this class as well as in others). Do you still feel the same way about the material now as you did when you started? Why or why not?

b. Did you meet any unwritten goals for yourself?

c. Did you overcome any fear or anxiety about the material or the course?

d. Have your attitudes toward any particular component in the course changed? What is different and why?

e. If you could give yourself advice at the beginning of the term, what advice would you give yourself?

f. Do you feel like you’ve developed any particular skills? Why or why not?

g. Were there areas where you did not meet either my expectations or your own expectations? Why or why not?

h. Do you still need to learn more about something? What is it? How can you go about doing this?

Note: These questions are guides—it is likely that you will find some of these questions more useful or engaging than others—and no one should be answering all of them.

I want to encourage you not to write what you think I want to hear. You will not do well if you do not actually reflect on your particular intellectual journey in this course. This means that your reflection must fit only the material in your learning portfolio; if I am able to apply your generic statements to someone else’s portfolio, then you haven’t done your job. To this end, you must be very specific in your reflection by pointing to particular issues and ideas or experiences, as evidenced in your assignments, so that I can see what you are reflecting on. Please consult the marking rubric for further guidance.
Confidentiality and Comfort Zone

There is a small chance that I might want to share parts of your diary with colleagues or with future students for pedagogical purposes. If I do this, your identity will not be linked to the material. Also remember that you are not required to divulge anything that you do not wish to share with me. The objective is not to weird you out; the objective is to get you to think about how you have progressed in this class.

To Hand In

1. One binder, folder, duo-tang (or whatever) that includes (in the following order):

a. An informal personal reflection of 2000 words. As a personal reflection of your intellectual journey, I expect that you will use the word “I”—you can’t reflect on something without using this word. You must, however, use full sentences and well rounded paragraphs. Informal does not mean sloppy or without form.

b. All of the assignments—and any other documentation you generated in class that you will use—along with my comment and feedback completed during this class. This material must be organized in a meaningful way and be legible in order for you to receive a grade. This does not mean that you have to type things that you wrote down by hand—it just means that things have to be neat and organized. If I can’t find an example or observation or note that you are referring to, then I can’t assess your discussion. To this end, I recommend that you use dividers and a table of contents to help keep material organized in meaningful sections.

Assignment Evaluation

The Writing Responses and your Learning Portfolio will not be graded in terms of accuracy, how “right” you are, the conclusions at which you arrive, or the degree to which you do or do not agree with me. You will be graded on the degree to which I can see you exercising and developing a “reflexive disposition”. 

A reflexive disposition—an important component of critical thinking—entails: 

1. planning ahead for improved thinking and/or developing a consolidated understanding of course material by identifying puzzles, confusions, problems, or challenges you are having (or anticipate having) in relation to the course material;

2. developing/identifying answers, solutions, or ways to work through these puzzles, thereby improving thinking and/or furthering a consolidated understanding of course material;

3. and reflecting back on the efficacy of your answers/solutions/strategies so that you can improve your future thinking.

In general, this means that I will evaluate you on the degree to which you have engaged with course material and your own learning process to produce a reflective document that demonstrates what and how you have learned as well as what you still need to work on.  

Writing Responses Learning Outcomes

	Course Content Learning Outcomes

1. Students will be able to demonstrate what course content issues they have learned through the writing prompts and other in-activities and exercises.

	Main Critical Thinking Outcomes

	Intellectual Deliberations

	Plan ahead for improved thinking and/or developing a consolidated understanding of course material by identifying challenges.
Student identifies at least two (2) key lessons from the course as well as least one (1) question/challenge associated with the writing prompts/in-class activities; student uses examples and evidence drawn from course work to illustrate these lessons and questions.

	Develops/identifies appropriate solutions or strategies that improve thinking and/or consolidate understanding of course material.

Student clearly and explicitly identifies the solutions, strategies, ideas, work strategies, or concepts that were helpful or useful in working through the writing prompts/in-class activities; student indicates how these solutions etc. improved, consolidated, or changed their thinking; student uses examples and evidence drawn from course work to illustrate these solutions.

	Reflects back on the efficacy of solutions with the aim of improving future thinking.

Student assesses the degree to which developed/identified solutions assist in improving/consolidating thinking; student identifies what worked and what didn’t; student identifies what he or she might do differently in the future in other classes or to future learning; student uses examples and evidence drawn from course work to illustrate these points.


Learning Portfolio Learning Outcomes

	Course Content Learning Outcomes

2. Students will be able to demonstrate what course content issues they have learned over the course of the semester.

	Main Critical Thinking Outcomes

	Intellectual Deliberations

	Plan ahead for improved thinking and/or developing a consolidated understanding of course material by identifying challenges.
Student identifies at least four (4) key lessons from the course as well as least two (2) remaining question/challenge associated with course content; student uses examples and evidence drawn from course work to illustrate these lessons and questions.

	Develops/identifies appropriate solutions or strategies that improve thinking and/or consolidate understanding of course material.

Student clearly and explicitly identifies the solutions, strategies, ideas, work strategies, or concepts that were helpful or useful in working through the course material, student indicates how these solutions etc. improved, consolidated, or changed their thinking; student uses examples and evidence drawn from course work to illustrate these solutions.

	Reflects back on the efficacy of solutions with the aim of improving future thinking.

Student assesses the degree to which developed/identified solutions assist in improving/consolidating thinking; student identifies what worked and what didn’t; student identifies what he or she might do differently in the future in other classes or to future learning; student uses examples and evidence drawn from course work to illustrate these points.
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